ACADEMIC DEPARTMENT SELF-STUDY
 The Academic Department Self-Study is a peer-review process that includes an introspective departmental analysis and academic program reviews by one or more individuals external to the department. This process focuses on self-reflection and self-improvement, while also addressing established accreditation standards. The primary purpose of the Academic Department Self-Study is to support departments in their efforts to evaluate their education quality processes (i.e., the major faculty activities needed to produce, assure, and regularly improve the quality of teaching and learning). This Self-Study process allows for close examination of how faculty approach educational decision-making and how they organize their work, while utilizing available resources and collaborating with others to provide a quality education in the best interests of the discipline and student learning. 

Academic Self-Study for the Department/Division: __________________________________________________________________________________________________

Name of Individual Preparing Self-Study: __________________________________________________________________________________________________

Date: __________________________________________________________________________________________________
THE SELF STUDY
Departments write a self-study report based on information pertaining to the following major areas: (1) curriculum (includes student learning outcomes, curriculum, and co-curriculum issues); (2) instruction; (3) assessment; (4) resources and organizational support; and (5) quality assurances. The purpose of the self-study is to enable departments to closely examine how their programs and overall operation are contributing to student learning outcomes and thereby contributing to the accomplishment of the mission for the college and university as a whole.  
Departments examine their programs’ curriculum, instruction, assessment, resources and organizational support, and quality assurances by collecting information relevant to the questions listed below each of these topics.  This information may be obtained from program reviews, AIER reports prepared by program coordinators, information provided by the Office of Institutional Effectiveness and Planning, the Office of Institutional Research, and other sources. 
FORMAT FOR THE SELF STUDY REPORT

Departments prepare a typewritten self-study narrative report (10-20 single spaced pages in size 11 or 12 font) that addresses the following criteria: 

· Describe the current state of the department’s efforts to improve student learning and the academic quality of its programs and processes.
· Do the learning outcomes for the department programs include at least one that reflects TAMIU’s strong commitment to preparing undergraduate students to communicate effectively in writing in their respective disciplines by the time they graduate? 

· Explain the strengths and weaknesses noted in the five major areas mentioned above, i.e., curriculum, instruction, assessment, resources and organizational support, and quality assurances. Include supportive evidence, as appropriate. 
· Describe initiatives that are planned to address issues/practices that need improvement.  Highlight the initiatives with the highest priority and explain why they are deemed to be the most important. 
· Describe any resources that will be needed to implement the initiatives planned.   Provide supportive evidence, as appropriate, to justify the resources requested. 
· Explain the assessment process that will be used to monitor the effectiveness of the initiative(s).  Include a description of the instruments/procedures that will be used, indicate how often data will be collected, and explain how the data will be used to help the department make evidence-based decisions.  Also indicate who will be responsible for ensuring the assessment process is implemented as planned.  
· Include graphic displays of information, as deemed appropriate, to help reviewers obtain a clear understanding of the intended meaning. 
Academic departments with master’s and/or doctoral programs are asked to respond the following questions as part of the self-study.  Departments, at their discretion, are encouraged to use any of the following questions as part of their review of undergraduate programs as well.  

· Percentage of full-time students (FTS) (taking 9 semester credit hours): What is the percentage of full-time students divided by the number of students enrolled in the department’s graduate programs for the last three fall semesters? 

· Average Institutional Financial Support Provided: For those students receiving financial support, what is the average monetary institutional support provided per full-time graduate student for the prior year from assistantships, scholarships, stipends, grants, and fellowships? (does not include tuition or benefits)

· Percentage of Full-Time Students with Institutional Financial Support: In the prior year, what is the percentage of full-time students (FTS) with annual institutional financial support of at least $1,000.00 during the prior year?  

(Calculated by taking the number of FTS with at least $1,000.00 of annual support divided by the number of FTS)

· Number of Core Faculty: What is the number of core departmental faculty in the prior year?  

(Core faculty refers to full-time tenured and tenure-track faculty who teach 50 percent or more in the department’s programs or individuals integral to the programs who can direct thesis or dissertation research, as appropriate)

· Student-Core Faculty Ratio: What is the student-core faculty ratio in the department? 

(On the basis of each of the three most recent years, what is the average of full-time student equivalent (FTSE) divided by the average of full-time faculty equivalent (FTFE) of the core faculty?)

· Core Faculty Publications: For each of the three most recent years, what is the average of the number of discipline-related refereed papers/publications, books/book chapters, juried creative/performance accomplishments, and notices of discoveries field/patents issued per core faculty member? 

· Core Faculty External Grants: For each of the three most recent years, what is the average of the number of core departmental faculty receiving external funds, average external funds per faculty, and total external funds per program per academic year?

· Faculty Diversity: What is the number of core departmental faculty by ethnicity (White, Black, Hispanic, Other) and gender?

· Student Diversity: What is the student enrollment headcount by ethnicity (White, Black, Hispanic, Other) and gender in the department’s graduate programs during the prior year?
· Admissions Criteria:  Describe the factors considered when determining students’ admission into the department’s graduate programs.  

· Faculty Teaching Load: What is the total number of semester credit hours in organized teaching courses taught per academic year by core department faculty divided by the number of core faculty? 

· Date of Last External Review: What is the date of the last formal external departmental review? 

· External Program Accreditation: What is the name of the body and date of the last accreditation review of the department’s programs? 
· Number of Degrees per Year: For each of the three most recent years, what is average number of degrees awarded per academic year by the department? (List the degree programs, the number of degrees awarded per year for each program, and the average determined.)  
· Graduation Rates: For each of the three most recent years, what is the average of the percent of first year master’s students who graduated within three years?  

· For each of the three most recent years, what is the average percent of first year doctoral students who graduated within ten years? 

· Average Time to Degree: For each of the three most recent years, what is the average of the graduates’ time to 

degree?

              (For each academic year, the time to degree is defined as beginning the year students matriculated with a

              master/doctoral degree objective.)

· Employment Profile (in the field within one year of graduation): For each of the three most recent years, what is the number and percent of graduates by year employed, those seeking employment, and unknown? 

· Student Publications/Presentations: For the three most recent years, what is the number of discipline-related refereed papers/publications, juried creative/performance accomplishments, book chapters, books, and external presentations per year by student FTE?
SUGGESTED QUESTIONS TO FACILITATE DISCUSSIONS AND PREPARATION OF 

ACADEMIC DEPARTMENT SELF-STUDY
The following are examples of questions that may facilitate discussions regarding the focal points mentioned above and preparation of the self-study report.  Departments are asked to ensure that they respond to items listed under the heading Master/Doctoral Programs, as appropriate, since this information will also help us address accreditation requirements set forth by the Texas Higher Education Coordinating Board and the Southern Association of Colleges and Schools (SACS). 
	CURRICULUM ISSUES

Analysis of Student Learning Outcomes

· Do the departmental programs have an established course sequence to ensure that their respective student learning outcomes are introduced, emphasized, reinforced and applied at appropriate points throughout the programs?  

· What evidence is there to indicate whether these sequences are reasonable? 

· Do the syllabi for the required courses in the programs include the desired student learning outcomes for the programs? 

· What process is used to clearly communicate these program outcomes to the students?   

· Is there a need to modify any of the program student learning outcomes?  If so, which one(s)? What evidence is there to justify this change? (Note:  Evidence could come from surveys or interviews with employers, former students, representatives from institutions to which students transfer, etc.).  

· What steps does the department take to identify and learn from “best practices”? 


	Curriculum & Co-Curriculum Issues

· What process is used to determine what is taught in the departments’ programs? 
· What steps are taken to ensure that the content of the department’s programs is current? 

· What process is used to determine the order in which this content is taught in the programs? 

· Is the content of the programs presented to students from more than one perspective?  

· Do department faculty members work collaboratively on curriculum design? 

· What process is used to select resources and materials incorporated into the content of the programs? 
· What, if any, out-of-classroom activities (e.g., service learning projects) are integrated into the programs and what evidence is available to indicate the merits of these activities? 
· Are the curricula of comparable departments examined?  If so, how are the data and insights gained used by the department participating in this self-study?  

· What steps does the department take to identify and learn from “best practices”? 


	INSTRUCTIONAL ISSUES

· Are the instructional activities planned for required courses appropriate for helping students achieve the desired student learning outcomes in the different programs?  Explain and provide evidence, as needed. 

· Are the required courses in the programs being taught in ways that actively engage students in learning by way of the following instructional practices:  

· Help understand difficult material?  
· Help students understand the relationships between and among concepts?
· Create an environment in which diverse talents are respected? 

· Create an environment in which students can exchange ideas freely? 

· Encourage students to develop new viewpoints? 

· Stimulate students’ creativity? 

· Arouse students’ inquisitiveness?

· Do departmental faculty members work collaboratively to develop instructional practices? 
· Do departmental faculty members work collaboratively to implement instructional practices? 
· What steps does the department take to identify and learn from “best practices”? 


	ASSESSMENT ISSUES
· What direct means are used to assess students’ learning outcomes in the departments’ programs?   

· What indirect means of assessment are used by programs to learn about students’ perceptions of their experiences in their respective programs?  

· What practices are used by programs to provide students with timely feedback regarding their achievement?

· How do faculty members use assessment data to improve the department’s programs?  

· How often are students assessed in their programs?  

· Who is responsible for ensuring that assessment practices occur as planned?  

· Do departmental faculty members collaboratively design means of assessment for the different programs?  

· Do departmental faculty members collaboratively implement means of assessment for the different programs?  

· Do departmental faculty members collaboratively analyze and interpret assessment data?    

· What steps does the department take to identify and learn from “best practices”? 


	RESOURCES AND ORGANIZATIONAL SUPPORT ISSUES

· Is there a need to recruit additional qualified faculty for departmental programs?  Explain and include supportive evidence, as needed. 

· Is there a need for professional development, technology, research funds, release time, and/or a re-allocation of existing resources to achieve the student learning outcomes for the departments’ programs?  Explain and include supportive evidence, as appropriate.  


	QUALITY ASSURANCE ISSUES

Organization of the Department
· Specify the department’s mission. (If one has not yet been developed, this would be an appropriate time to collaboratively develop one.) 

· Specify the department’s outcomes.  (If these have not yet been developed, this would be an appropriate time to collaboratively develop them.)

· Is the department organized to ensure that departmental outcomes and priorities are clearly communicated to all stakeholders?   If changes are needed, describe them and provide supportive evidence, as needed. 

· What mechanisms have been established to ensure that:

· the content of departmental programs is delivered as intended?

· teaching and learning processes are being implemented in ways to help students achieve the desired learning outcomes of their respective programs? 

· assessments are conducted as planned?

· assessment results are used effectively to facilitate sound decision-making? 

· What evidence is there that members of the department collaboratively implement improvement initiatives?
·  What evidence is there that members of the department identify, learn from, and share “best practices” to improve the quality of education and services provided to their stakeholders (e. g., students; members of the department, college, university, and broader community)?   
Department-wide Support Services

· Describe current department support services [e.g., academic advisement, availability of courses for programs, manner of delivering courses (face-to-face, hybrid, on-line), providing timely feedback and guidance to students, etc.] 

· Describe any recommended change(s) and provide supportive evidence, as needed.  

Impact of Departmental Programs
· Describe the impact of the departments’ program, e.g., number of graduates for last three years, survey responses from graduating students, alumni from the program, employers of graduates from the program, etc.

· Describe any recommended changes and provide supportive evidence, as needed. 


THE PEER REVIEW PROCESS

· Reviewers are volunteers (primarily faculty) who receive training on education quality processes and audit methodology.
· Review teams will consist of at least two individuals.  One person will be from TAMIU, but outside the department, and will be responsible for reviewing the departments’ undergraduate programs.  The other individual will be external to TAMIU and will be responsible for reviewing the graduate programs in the department. 
· All departments will be given the opportunity to nominate peers from outside the department but within the university to review undergraduate programs and peers from other institutions to review graduate programs. 
· Because the reviewers will be focusing on quality processes, they do not all have to come from the academic discipline(s) of the department being reviewed.
· Reviews typically take one day per department.
· Reviewers meet with the department leadership, faculty, and students.
· Reviewers ask questions similar to the self-study questions above.
· Reviewers write a report:
· Highlighting examples of exemplary practice (commendations),
· Noting areas for improvement (recommendations)
· Evaluating a department’s approach to educational quality practices.
PROCESS FOR IDENTIFYING STAKEHOLDERS

· Instructional workforce within the program (inclusively)

· Full-time faculty who teach in the program 

· Part-time faculty (adjuncts) who teach in the program 

· Graduate students who teach in the program 

· Online faculty who teach in the program 

· Specialty support persons (e.g., lab technicians, learning center leaders, teaching assistants, etc.)

· Faculty from majors or programs that require your program’s classes
· Faculty who teach co- or prerequisites for your  program 
· Distance education staff

· Students 

· Current students

· Majors

· Non-Majors

· Graduates

· Non-completers

· Administrators 

· Chief Academic Officer

· Dean (Associate Dean, etc.)

· Department Head (Program Coordinator, etc.)

· Outlying site director

· Peers in your discipline from similar institutions

· Representatives of colleges/universities that frequently accept students/graduates in the major from your program

· Program or major admissions person(s)

· Faculty from the discipline at that college/university major

· Advisory Board members (or, if your program does not have a formal Advisory Board, professionals in the field(s) most closely related to your program)

· Employers of graduates

· Others
ACADEMIC SELF-STUDY FOCAL AREAS: SUGGESTED SOURCES OF EVIDENCE 

Information Pertaining to Learning Objectives

· Enrolled student surveys (institutional or targeted) or interviews 

	Name of Survey
	When Administered
	Unit Responsible

	Student Opinion Survey 
	spring 
	AVPAA & OIEP * 

	National Survey of Student Engagement (NSSE) 
	spring 
	OIEP

	Graduating Student Survey 
	annually (fall & spring) 
	AVPAA

	Learning and Study Strategies Inventory (LASSI)
	spring 
	OIEP

	Collegiate Learning Assessment (CLA) / Educational Testing Service Proficiency Profile
	to be determined 
	OIEP

	Discipline Specific Standardized Exams from Educational Testing Service (ETS) or Area Concentration Achievement Test (ACAT)
	fall/spring 
	OIEP 

	Alumni/graduate surveys (institutional) 
	to be determined 
	Alumni Director  in Office of Institutional Advancement

	Employer Survey 
	annually 
	Office of Career Services 


*AVPAA = Associate Vice President for Academic Affairs; OIEP = Office of Institutional Effectiveness and Planning.  
· Advisory board/committee meeting minutes

· Feedback from faculty teaching courses for which yours are pre-requisites 

· Peer feedback from senior/graduate institutions

· Competencies/outcomes (syllabi) of senior/graduate programs in your discipline

· National standards for your discipline: competencies, outcomes

· Syllabi

· Focus groups

Curriculum and Co-curriculum Issues
· Departmental/institutional policies for curriculum development 

· Minutes/notes from faculty meetings, curriculum development/textbook selection committees, etc.

· Curricula from peer programs in the disciplines and from senior/graduate programs

· National standards for curriculum in your discipline 

· Feedback from stakeholders (e.g., students, graduates, employers, advisory boards)

· Documentation of curriculum revision (e.g., course inventory forms, catalog change forms)

Teaching and Learning Methods

· Current research/literature on effective teaching methodology in the discipline 

· Minutes/notes from faculty meetings 

· Feedback from stakeholders (e.g., students, graduates, employers, advisory boards)

· Learning styles inventory assessments

· Evaluations by students
· End of course surveys

· Documented feedback from peer mentoring, classroom observations, etc. 

· Annual personal goals and objectives

· Course analysis documents

· Assessments of student success in different instructional settings (e.g., courses taught completely on-line, hybrid, or face-to-face );  other types of student success analysis – withdrawal rates, grade distribution, success in subsequent courses

· Professional development (internal or external) pertaining to discipline and/or pedagogy

· Ongoing professional memberships

· Activities in professional organizations

Student Learning Assessment 

· Annual Institutional Effectiveness Review (AIER) Reports 

· Feedback from stakeholders (students, graduates, employers, advisory boards)

· Minutes/ notes from faculty meetings

· Data from pre- and post-tests

· Exit testing through departmental/programmatic final assessment  (national, collaborative or local instruments)

· Student portfolios 

· Student demonstration projects (performances, artwork, other products)

· Capstone course projects

· Writing Intensive course products

· Coop or internship reports and/or supervisor evaluations

· Test item analysis

· Test/assessment bank or library

· Job placement rates

· Acceptance into senior/graduate programs

Quality Assurance Issues
· Departmental/institutional policies that support collaboration, assessment, and professional development 

· Departmental/institutional services that support teaching and learning in the program (e.g., library, learning center, online support services, etc.)

· Assessment plans, review schedules, meeting calendars, etc.

· Benchmarking for national comparison (National Survey of Student Engagement (NSSE), etc.)

· Regularly published and shared information about progress on improvement initiatives, use of results

Note: While some or all of the above may be referenced during the evidence-gathering phase of the self study process, it is not feasible or advisable to replicate all the data from the above sources in the report itself, which should be approximately 10 - 20 single spaced pages in size 11 or 12 font. Instead, salient data and samples of support documentation may be included in an appendix, referenced via web page link, or physically displayed for the Review Team at the time of the site visit.
SUGGESTIONS FOR APPENDICES AND EXHIBITS
Note: Your appendix will be customized according to your departmental programs, especially in regards to how you conducted your self-study, the process you followed, the tools (surveys, meetings, etc.) that you employed, etc. Some of these items will be “exhibits”, available for viewing by the peer review team on the day of the site visit, but not included in the Appendix list as such. This list is not intended to be inclusive, but only a starting place.

· General Institutional Description Support Materials (Links)
· Institution’s web page address

· Mission Statement of the College

· Strategic plan for the College

· Academic Affairs goals

· Division/department/program goals

· College organizational chart

· College Catalog

· Institutional Research (IR) web page
· Division/department/program organizational chart
· List of Department/Program Courses

· Program Course Plan (for certificate or degree program)

· Sample syllabi and/or departmental syllabi for all departmental/program courses

· Faculty Research Information 

· Use in instruction

· Integrated with student research

· Faculty Evaluation Process Materials

· Faculty Handbook 
· Sample Faculty portfolio from a program faculty

·  Sample classroom observation form for faculty

· Sample copy of questionnaire used for the Student Evaluation of Faculty

· Sample copy of student response form used for the Student Evaluation of Faculty

· Self Study Process

· Calendar of events for the self study process

· Minutes of meetings 

· Questions used in the self study - for faculty, students, etc. 
· Guiding questions used during conversations/discussions

· Link to web site, ANGEL class, or other online forum used in the process 

· Samples of students’ work (projects, portfolios, etc)

· Test results of any “capstone” , writing intensive (WIN), or other department wide “end of course” task(s)
· Success rates on certification exams, graduation numbers, placement rates, etc.
· List of Advisory Board members
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